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Exploring time @ Croydon West
ÅWhy we changed

ÅWhat we changed

ÅHow we changed

Issues for us ς

Transition to school

Engagement

Creativity, imagination, social skills and self-esteem

Literacy with understanding, numeracy for life



Creativity

ÅWe think it is increasingly clear that creativity 
is the basis for 21st Century learning success.

ÅNurturing creativity needs to be at the centre 
of the curriculum of our Pre-schools, schools 
and Universities.

ÅWe think children should learn from their 
mistakes, and making mistakes should be 
encouraged.



άLŦ ȅƻǳΩǊŜ ƴƻǘ ǇǊŜǇŀǊŜŘ 
ǘƻ ōŜ ǿǊƻƴƎΣ ȅƻǳΩƭƭ 
never come up with 
ŀƴȅǘƘƛƴƎ ƻǊƛƎƛƴŀƭέ

Ken Robinson



¢ƘŜ ǿŀȅ ǿŜ ǿŜǊŜ ΧΦΦ



In every school across the State, on 
the stroke of 9.00am ΧΦ

ÅThe cone of silence descended on classrooms which 
should have been filled with excitement, 
conversation and activity

ÅWalkdown the corridor and not an untoward voice 
could be heard

ÅWe had at last achieved a state of learning Nirvana 
characterised by torpor, uniformity and word 
recognition usually mistaken for literacy!



The Two-hour Literacy Block

We know that many teachers did learn how to better teach 
reading as a result of the training provided under the previous 
Early ̧ ŜŀǊǎ ǊŜƎƛƳŜΧ

.¦¢Χ

Å ²Ŝ ŀƭǎƻ ƪƴƻǿ ǘƘŀǘ ŎƘƛƭŘǊŜƴ ƭŜŀǊƴǘ ǘƘŀǘ ǘƘŜȅ ŘƛŘƴΩǘ ƴŜŜŘ ǘƻ ŦƛƴƛǎƘ ǿƻǊƪ 
tasks [because time was up and the next activity beckoned].

Å And that many children, but particularly boys, were disengaged from the 
paper-bound learningsoffered during the 2-hour block.

Å We also, in many instances, saw the demise of sandpits, easels and finger-
ǇŀƛƴǘΧΦ ŀƴŘ ƛƴǘŜƭƭŜŎǘǳŀƭ ƛƴǘǊƛƎǳŜ.

Å Creativity, imagination, laughter, social competencies, and talk were 
demoted.



In came the 10.25 blues



It was that inevitable knock on the door at 
10.25 when the disengaged and the active 
arrived to tell the Principal:

άLΩǾŜ ōŜŜƴ ƴŀǳƎƘǘȅΩ ŀƴŘ ΨL ŎŀƴΩǘ ǊŜŀŘΤ LΩƳ Ƨǳǎǘ ŀ 
ȅŜƭƭƻǿ ŘƻǘέΦ 

Demoralised and feeling incompetent, they 
ǿŜǊŜ ƴŜƛǘƘŜǊ ƴŀǳƎƘǘȅ ƴƻǊ ΨŘǳƳōΩΤ Ƨǳǎǘ ōƻǊŜŘ 
ǿƛǘƘ ŎƻƭƻǳǊƛƴƎ ǎƘŜŜǘǎΣ ǇŀǎǘƛƴƎ ǎƻƳŜƻƴŜ ŜƭǎŜΩǎ 
pictures, and endless listening posts.



ÅThe cone of silence inhibited communication

ÅThe dominant voice in learner-centred
classrooms is that of learners, not teachers

ÅSpeaking and listening promote better writing 
and reading



Literacy needs speaking and listening!

Å"I learnt most not from those who taught me, 
but from those who talked with me." St 
Augustine 

Å"Literacy in the richest, fullest sense means 
learning to communicate not just verbally but 
nonverbally as well." 
Ernest L. Boyer(1991)

Å"Reading and writing float on a sea of talk." 
James Britton, educationist 



Å"Literacy begins with speaking and listening. 
Speaking and listening are the primary means 
by which young people understand and 
participate in the social/cultural world around 
them, linking their internal, individual 
experience to that of the community." 
Colin Grigg(2003)

ÅάCǊƻƳ ǘƘŜ ƳƻƳŜƴǘ L ŎƻǳƭŘ ǘŀƭƪΣ L ǿŀǎ ƻǊŘŜǊŜŘ 
ǘƻ ƭƛǎǘŜƴέ Cat Stephens



Åa child's curiosity and belief that he or she can 
succeed are just as important to reading as 
ƪƴƻǿƛƴƎ ǘƘŜ ŀƭǇƘŀōŜǘέΦ 5Ǌ 9ŘǿŀǊŘ ½ƛƎƭŜǊ

Å"If children can't talk in sentences, they 
certainly can't write them." Jean Snell

Å"Communication is at the heart of child 
development, be it cognitive, social, 
ŜƳƻǘƛƻƴŀƭ ƻǊ ōŜƘŀǾƛƻǳǊŀƭΦέ L.S. Vygotsky, 
(1978)



ÅA skilled five year old grows from a busy four 
year old, a curious three year old, a cuddled 
two year old, an adventurous one year old and 
a communicative baby." Jenny Lindon



A rich oral language environment

Åά[ŜŀǊƴƛƴƎ ǘƻ ǘŀƭƪ ŀƴŘ ƭŜŀǊƴƛƴƎ ǘƻ ǎǇŜƭƭ ŀǊŜ 
related.

ÅWithout a language environment, language 
ƭŜŀǊƴƛƴƎ ǿƛƭƭ ƴƻǘ ǘŀƪŜ ǇƭŀŎŜΦέ

DŜƴǘǊȅΣ w ŀƴŘ DƛƭƭŜǘΣ W ά¢ŜŀŎƘƛƴƎ ƪƛŘǎ ǘƻ {ǇŜƭƭέ



ΨIƻǿ tŜƻǇƭŜ [ŜŀǊƴΩ

By John Bransford, Ann L. Brown, 

National Research Council (U.S.). 

Committee on Developments in the 

Science of Learning, Rodney R. Cocking, 

National Research Council (U.S.). 

Committee on Learning

óGood schools are learner-

centred, knowledge-

centred, assessment-

centred and community-

centredô. 



[ŜŀǊƴƛƴƎ ǘƻ ƭŜŀǊƴΧ ǇƭŀȅƛƴƎ ǘƻ ƭŜŀǊƴ

From the very start we learn 

through our senses and by 

interacting with objects and 

the environment. 

Play is underrated as a tool of 

learning; it appears to be 

pleasurable leisure [if it feels 

good, donôt do it], and it is 

contradictory to the mental 

model we have of óreal 

learningô.



ΨwŜŀƭ [ŜŀǊƴƛƴƎΩ ςthe past paradigm:

ÅΨwŜŀƭ ƭŜŀǊƴƛƴƎΩ ƛǎ ōƻƻƪ-based and involves the memorisation 
of facts. 

ÅΨwŜŀƭ ƭŜŀǊƴƛƴƎΩ ƛƴǾƻƭǾŜǎ ŦƻǊƳǳƭŀǎ ŀƴŘ ǊǳƭŜǎΣ ƴŜǾŜǊ ǘƘƛƴƪƛƴƎ ŀƴŘ 
imagination. 

ÅΨwŜŀƭ ƭŜŀǊƴƛƴƎΩ ǊŜǉǳƛǊŜǎ ŎƻǊǊŜŎǘ ŀƴǎǿŜǊǎ ǊŀǘƘŜǊ ǘƘŀƴ 
considered questions. 

ÅΨwŜŀƭ ƭŜŀǊƴƛƴƎΩ ǇǊƻŘǳŎŜŘ ŀǳǘƻƳŀǘƻƴǎ ǊŜŀŘȅ ǘƻ ǿƻǊƪ ǿƛǘƘƻǳǘ 
ǉǳŜǎǘƛƻƴǎ ƻƴ ǘƘŜ ΨǇǊƻŘǳŎǘƛƻƴ ƭƛƴŜǎΩ ƻŦ ŦŀŎǘƻǊƛŜǎΣ ōŀƴƪǎ ŀƴŘ 
shops! 

ΨwŜŀƭ [ŜŀǊƴƛƴƎΩ ςthe now paradigm

ÅThis is a very different time and we need to allow children 
time to think, to inquire and question, and to explore.



Learning theories 
and ideas 

supporting our 
Ψ9ȄǇƭƻǊƛƴƎ 

¢ƛƳŜΩ ŀǇǇǊƻŀŎƘΥ



ÅThe first source of inspiration for our re-
designed program were our local Pre-schools

ÅStaff and the Principal sat in on the sessions of 
these Kinders and spoke to the teachers.

ÅWe were keen to improve the engagement of 
children in the Early Years of school and to 
make the transition from Pre-school to 
Primary School as seamless and integrated as 
possible.



ÅWe came to the conclusion that children 
ŘƛŘƴΩǘ ǎǳŘŘŜƴƭȅ ƭŜŀǊƴ ŘƛŦŦŜǊŜƴǘƭȅ ŘǳǊƛƴƎ ǘƘŜ 
Christmas holidays 

ÅWe also felt that the Developmental Learning 
philosophies practisedby our local Kinders
held the key to how our program might 
evolve.



Sophocles
In the fifth century B.C. the Greek philosopher 

Sophocles wrote,

άhƴŜ Ƴǳǎǘ ƭŜŀǊƴ ōȅ ŘƻƛƴƎ ǘƘŜ ǘƘƛƴƎΣ 
for though you think you know it, 
ȅƻǳ ƘŀǾŜ ƴƻ ŎŜǊǘŀƛƴǘȅ ǳƴǘƛƭ ȅƻǳ ǘǊȅΦέ



Confucius says

άL ƘŜŀǊ ŀƴŘ ŦƻǊƎŜǘΣ ǎŜŜ 
and remember; do 
ŀƴŘ ǳƴŘŜǊǎǘŀƴŘέ

This Inquiry-based process is the teaching philosophy 

for all of our Level One and Two children and also 

guides the work being done in our Level Three and Four 

classrooms.



Jean Piaget

ñChildren have real understanding 

only of that which they invent 

themselves and each time we teach 

them something too quickly, we keep 

them from reinventing it themselves.ò

ñChildren are not empty vessels to be 

filled with knowledge but active 

builders of knowledge- little scientists 

who are constantly creating and 

testing their own theories of the 

world.ò



Lev Vygotsky

ΨCognitive development does not 
proceed through innate, age-
based developmental thresholds, 
but is the product of social and 
cultural interaction around the 
development and use of cognitive, 
linguistic, electronic and physical 
ǘƻƻƭǎΩΦ

Teachers acting as mentors initiate and lead students as 
novices into the use of learning tools. This structured 
introduction into using tools is called óscaffoldingô.



Paulo Freire

Authentic pedagogy focuses on 

the identification, analysis and 

resolution of immediate problems.

Pedagogy must be of demonstrable relevance 

to the immediate world of students, enabling 

them to analyse, theorise and intellectually 

engage with those worlds.



Ted Sizer

Intellectually rich 
activities are at the 
ŎŜƴǘǊŜ ƻŦ ΨƳƛƴŘŦǳƭ 
ǎŎƘƻƻƭǎΩ

Completed products provide 

stronger evidence of learning.



ά²Ŝ ƛƳŀƎƛƴŜ ŀ ǎŎƘƻƻƭ ƛƴ ǿƘƛŎƘ ǎǘǳŘŜƴǘǎ 
and teachers excitedly and joyfully 
stretch themselves to their limits in 
pursuit of projects built on their own 
visions, not one that merely succeeds in 
making apathetic students satisfy 
ƳƛƴƛƳŀƭ ǎǘŀƴŘŀǊŘǎέ 

Caperton and Papert



Alfie Kohn

ñWe ought to be asking why our 
children aren't spending more time 
thinking about ideas and playing a 
more active role in the process of 
learning. In such an environment, 
they're not only more likely to be 
engaged with what they're doing but 
also to do it better.ò

The School Our Children Deserve: Moving Beyond Traditional Classrooms and 
"Tougher Standards"by Alfie Kohn



Play is the 
cornerstone of 

intellectual 
development

Van Hoorn et al [1993]



ñFor children, play is work. Mountains of 

research over past decades have all 

concluded that play is important for the 

development in young children. Van Hoorn et 

al [1993] see play as the cornerstone of 

intellectual development. Play assists the 

development of language, literacy, problem-

solving, logico-mathematical thinking, 

symbolic thought, imagination, creativity, and 

moral development. óPlay represents our 

potential for the future.ôò

Sue Wilson óKeys to Lifeô Conference, Melbourne, 1998



In play, children voluntarily 
elaborate and complicate 
the activity.

Play is intrinsically 

motivating.

Children are by nature playful. 

Challenges intrigue them. They 

can concentrate for long periods 

of time to perfect a skill. 

Cosby S. Rogers Janet K. Sawyers [1988] 

mailto:baker.alan.b@edumail.vic.gov.au


hōǎŜǊǾƛƴƎ ŎƘƛƭŘǊŜƴ ŀǘ ΨǇƭŀȅΩ

ÅLittle kids will play 
Ψǘƛƭ ǘƘŜȅ ŘǊƻǇΤ ǘƘŜȅ 
ŘƻƴΩǘ ƴŜŜŘ Ŏƻƴǘƛƴǳŀƭ 
adult instruction to 
learn from play

ÅKids need to play 
and they certainly 
need to play outside.



¸ƻǳƴƎŜǊ ŎƘƛƭŘǊŜƴ ƭŜŀǊƴ ŦǊƻƳ ƻƭŘŜǊ ƻƴŜǎΦ ¢ƘŀǘΩǎ 
how families work. Schools need multiage 

structures too.

ÅCan you imagine any 
other situation where 
the participants are 
grouped strictly 
according to age?

Ψ{ǘǊŀƛƎƘǘΩ ƎǊŀŘŜǎ ƭŀǳŘ ΨŀƎŜǎ ƛƴ ŎŀƎŜǎΩ



Holistic Curriculum 
Ψ9ȄǇƭƻǊƛƴƎ ¢ƛƳŜΩ ŜƴŎƻƳǇŀǎǎŜǎ ŀƭƭ ±9[{ {ǘǊŀƴŘǎ 

and Domains of Learning:


