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Exploring time @ Croydon West

A Why we changed
A What we changed
A How wechanged

Issues for usg

Transition to school

Engagement

Creativity, Imagination, social skills and ssteem
Literacy with understanding, numeracy for life




Creativity

A We think it is increasingly clear that creativity
IS the basis for Z1Century learning success.

A Nurturing creativity needs tbe atthe centre
of the curriculum of our Prschools, schools
and Universities.

A We think children should learn from their
mistakes, and making mistakes should be
encouraged.
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In every school across the State, o
the stroke of 9.00anX ¢

A The cone of silence descended on classrooms which
should have been filled with excitement,
conversation and activity

A Walkdown the corridor and not an untoward voice
could be heard

A We had at last achieved a state of learning Nirvana
characterised by torpor, uniformity and word
recognition usually mistaken for literacy!




The Twehour Literacy Block

We know that many teachers did learn howttetter teach
reading as a result of the training provided under grevious
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tasks [because time was up and the next activity beckoned].

A And that many children, but particularly boys, were disengaged from the
paperboundlearningsoffered during the zhour block.

A We also, in many instances, saw the demlse of sandpits, easels and finge
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A Creativity, imagination, laughter, social competencies, and talk were
demoted.



In came the 10.25 blues




It was that inevitable knock on the door at
10.25 when the disengaged and the active
arrived to tell the Principal:
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Demoralised and feeling incompetent, they
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pictures, and endless listening posts.



A The cone of silence inhibited communication

A The dominant voice in learneentred
classrooms Is that of learners, not teachers

A Speaking and listening promote better writing
and reading




Literacy needs speaking and listening

A"l learnt most not from those who taught me,
but from those who talked with me St
Augustine

A "Literacy in the richest, fullest sense means
learning to communicate not just verbally but
nonverbally as well."

Ernest L. Boye(1991)

A "Reading and writing float on a sea of talk."
James Britton, educationist



A "Literacy begins with speaking and listening.
Speaking and listening are the primary means
by which young people understand and
participate in the social/cultural world around
them, linking their internal, individual
experience to that of the community."

Colin Grigg2003)
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A a child's curiosity and belief that he or she can
succeed are just as important to reading as
1Yy26Ay3 0KS | f LIKFOSO:

A"If children can't talk in sentences, they
certainly can't write them.'Jean Snell

A "Communication is at the heart of child
development, be it cognitive, social,
SY2U0A2Yy It 2 NB #WKHIKWDIA 2 (
(1978)




A A skilled five year old grows from a busy four
year old, a curious three year old, a cuddled
two year old, an adventurous one year old anc
a communicative babyJenny Lindon



A rich oral language environment
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related.

A Without a language environment, language
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By John Bransford, Ann L. Brown,
National Research Council (U.S.).
Committee on Developments in the
Science of Learning, Rodney R. Cocking,
National Research Council (U.S.).
Committee on Learning
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From the very start we learn
through our senses and by
Interacting with objects and
the environment.

Play Is underrated as a tool of
earning; it appears to be
nleasurable leisure [if it feels

good, donot do
contradictory to the mental
model we have o

| earni ngo.
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of facts.
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Imagination.
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A This is a very different time and we need to allow children
time to think, to inquire and question, and to explore.
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Learning theories
and ideas
supporting our
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A The first source of inspiration for our-re
designed program were our local Psehools

A Staff and the Principal sat in on the sessions ¢
these Kinders and spoke to the teachers.

A We were keen to improve the engagement of
children in the Early Years of school and to
make the transition from Prechool to

Primary School as seamless and integrated a:
possible.



A We came to the conclusion that children
RARY QU adzRRSyfeé fSI NJ
Christmas holidays

A We also felt that the Developmenthearning
philosophiegractisedby our locaKinders
held the key to how our program might
evolve.




Sophocles

In the fifth century B.C. the Greek philosopher

Sophocles wrote,

ahyS Ydzad €SI NY ¢
for though you think you know It,
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Confuclus says
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and remember; do
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This Inquiry-based process is the teaching philosophy

for all of our Level One and Two children and also

guides the work being done in our Level Three and Four
classrooms.



Jean Pilaget

NChi |l dren have re
only of that which they invent
themselves and each time we teach
them something too quickly, we keep
them from reinventing I

NChildren are not empty
filled with knowledge but active
builders of knowledge- little scientists

who are constantly creating and
testing their own theories of the
worl d. o



Lev Vygotsky

Lda'ognltlve development does not

oroceed through innate, age
hased developmental thresholds, o
put Is the product of social and
cultural interaction around the
development and use of cognitive,
linguistic, electronic and physical
iz22f aqQo

Teachers acting as mentors initiate and lead students as
novices into the use of learning tools. This structured
l ntroduction 1 nto using tool :



Paulo Freire

Authentic pedagogy focuses on
the identification, analysis and

resolution of immediate problems.

Pedagogy must be of demonstrable relevance
to the immediate world of students, enabling
them to analyse, theorise and intellectually
engage with those worlds.



Ted Sizer
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Completed products provide
stronger evidence of learning.
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and teachers excitedly and joyfully
stretch themselves to their limits In
pursuit of projects built on their own
visions, not one that merely succeeds In

making apathetic students satisfy
YAYVAYIFf &ai0l yRINR&E

Caperton and Papert



Alfile Kohn

NWe ought to be ask
children aren't spending more time
thinking about ideas and playing a
more active role in the process of
learning. In such an environment,
they're not only more likely to be
engaged with what they're doing but
al so to do 1t bett

The School Our Children Deserve: Moving Beyond Traditional Classrooms and
"Tougher Standardsby Alfie Kohn



Play Is the
cornerstone of
Intellectual
development



nNFor c¢children, play 1 s
research over past decades have all

concluded that play is important for the
development in young children. Van Hoorn et

al [1993] see play as the cornerstone of
Intellectual development. Play assists the
development of language, literacy, problem-
solving, logico-mathematical thinking,

symbolic thought, imagination, creativity, and
mor al devel opment. 0PI
potenti al for the fut.l

Sue Wil son 06Keys to Lifed Conferen



In play, children voluntarily
elaborate and complicate
th e aCtIVIty' Children are by nature playful.

Challenges intrigue them. They
can concentrate for long periods
of time to perfect a skill.

Play Is Intrinsically
motivating.

Coshy S. Rogers Janet K. Sawyers [1988]
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A Little kids will play
WaAf OGKSEe@
R2y QU YySSR
adult instruction to
learn from play

A Kids need to play
e and they certainly
need to play outside.
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how families work. Schools need multiage
structures too.

A Can you imagine any
other situation where
the participants are
grouped strictly
according to age”?

W{ OGN ATIKGQ 3INFRSaE | dzF



Holistic Curriculum

WELX 2NAY3I ¢AYSQ SyO2)
and Domains of Learning:



